Most teachers of English as a foreign language would agree that their job is not just to teach language skills, but also to teach culture. Many language educators support the inclusion of a cultural component in the teaching of English. They give the following arguments for having a cultural component: it promotes international understanding, deepens an understanding of one's native culture, and motivates learners to do better in English. M. Byram describes the language teacher's role as "a professional mediator between a student and foreign languages and cultures" [1,
The objective of this article is threefold: (1) to outline some problems that educators in Ukraine face while teaching for cultural understanding; (2) to argue in favor of the role of students' own culture in English language teaching; and (3) offer ideas on how to infuse cultural goals into a proficiency oriented curriculum.
To illustrate and elucidate the issues raised, I will be using my own research findings as well as the data I have collected by conducting surveys and doing observations in English language classrooms.
My article Problems in the Teaching of Culture, published about 8 years ago, defines several reasons why language courses will not include a systematic study of culture. These reasons are as follows: (1) some teachers are not trained in the teaching of culture; (2) good quality authentic materials are lacking; (3) the definition of culture can be a source of difficulty; (4) teachers are lack of significant first-hand knowledge of the country they teach about; (5) the study of culture involves extra time that many school teachers and university instructors cannot spare; (6) cultural materials receive uneven treatment in the textbooks; (7) teachers often think that students will be exposed to cultural material later. But "later" never comes for most students.
Several years later this situation changed in better way. I came to the conclusion that the first three issues were not very critical any more. Nowadays, teachers of foreign languages are trained in the teaching of culture and therefore they are aware of different approaches to teaching for cultural understanding. Besides, good quality authentic textbooks are available in abundance in our bookstores and as most teachers have access to the Internet, they can access authentic texts and materials. Finally, the definition of culture no longer seems to be a source of difficulty in designing the instruction process, because numerous publications, seminars and conferences.
On the other hand, some new problems have arisen. Probably both "old" and "new" problems can partially explain why some teachers are reluctant to integrate culture into their language teaching thus making culture a weak component of our curricula. However, what is the Ukrainian students' reaction? The surveys I have conducted among university students revealed that they want their language courses to emphasize cultural awareness as well as linguistic concerns. The surveys conducted with university students shown that the primary reasons for their learning English were an interest in the culture, literature and arts of English-speaking countries and a general interest in the way of life in these countries. Nearly 86% of the respondents wrote that they realized the benefits from learning about another culture. All of these students understand that the study of culture is a very important aspect of language learning, but at the same time they state that cultural teaching is insubstantial and sometimes sporadic. Why is this so? Two possible reasons are given below.
Firstly, some teachers still use the "facts-only" approach to culture. Many foreign language professionals and scholars believe that the teachers' role is not to deliver facts, but to help students attain skills necessary for making sense out of the facts they themselves discover in the study of the target culture (V. Galloway, N. Seeley, A. Hadley). The teachers stress that the objectives to be achieved in crosscultural understanding involve processes rather than facts. In Seeley's view, facts are cheap and "meaningless until interpreted within a problem-solving context" [13, p. 3]. A. Hadley (1993) notes that the "facts-only" approach to culture that allows the goal to collect information is "destined to be ineffective" [6; p. 358] . A focus on "facts" has been criticized by many scholars. The experience of teaching English leads to the conclusion that the "collection" of facts might establish stereotypes, and, even worse, it leaves students unprepared to cultural situations they have not studied yet.
A solution of the problem could be the following: teachers of English as a foreign language need to equip students with tools for processing new culture in a way that will facilitate their understanding. Teachers also have to develop and use tasks associated with training students to be careful observers of culturally appropriate interactional routines and expressions. The latter can serve as a basis for productive and effective activities and techniques that will be motivating and interesting for students.
Secondly, we still do not have a viable framework for the organization of foreign culture. Many English language teachers in Ukraine face the challenges of teaching for cross-cultural understanding, however, this struggle will be successful only if the goals are determined and the aspects of teaching/learning culture are defined. They realize the need for a scheme that would help them select appropriate cultural material and serve as a useful resource for planning cultural instruction and designing their own cultural activities. For educational purposes we have modified the scheme suggested by R. Lafayette. The modified scheme consists of the following groups. Group 1. Factual objectives: students will be able to demonstrate the knowledge of formal or "high" culture, and knowledge of everyday or "popular" culture. Students will be able to explain main historical events, traditions, and masterpieces. They will also recognize everyday cultural patterns.
Group 2. Affective objectives: students will be able to value different peoples and societies. Group 3. Process objectives: students will be able to generalize and organize information about both foreign and native culture, and evaluate the validity of statements about culture. Group 4. Pragmatic objectives: students will be able to notice/pay careful attention to everyday politeness, expressions, and phrases used by speakers or hearers, and then identify the cultural reasons for the use of these language devices.
They will learn to act appropriately in common everyday situations, and use appropriate gestures.
The proposed scheme can be helpful in clarifying themes and topics and materials that are to be integrated into classes. It can also give teachers some ideas about strategies and techniques to be used to integrate culture with language study.
Many scholars believe that cultural content of courses of English as a Foreign
Language (EFL) should include opportunities to learn about one's own culture in relation to other cultures. They also stress that the study of one's own culture during foreign language classes allows students to be aware of it and, as a result, keep their In order to get clear idea about the condition of teaching English, I conducted the survey among secondary school students. Answering the question if they could give a brief view of the Ukrainian culture in general or its certain aspect, more than 73% of the respondents said "no". The percentage of those who answered "no" among senior university students was 54%. During investigation, which was conducted among the students of 2 nd and 3 rd years of study, 85% of them stated that one of the purposes of learning English was the ability to communicate their own culture to other people through the medium of English. Nearly 89% of students said they were sure that cross-cultural awareness of both native and foreign cultures would allow them to achieve their professional, social and personal goals.
Let us consider several ideas on how to infuse cultural goals into a proficiencyoriented curriculum. Firstly, we shall look at the technique called culture capsules.
The technique was developed by H. Taylor in1970, but unfortunately it is difficult to find the examples of its implementation in use in any English language textbook that is being used in Ukraine. A culture capsule is a short description of one minimal difference between a Ukrainian and a target-culture's custom, accompanied by pictures, photos, slides, or objects. In the classroom, students can perform role-plays based on various capsules. Students work in pairs or in small groups. They discuss the situation and create and present conversations based on the situation.
Culture Capsule 1: Giving Gifts

Intercultural connection 1: In a supermarket
In American supermarkets it is very common for cashiers to say to customers "How are you? Did you find everything you need? When the transaction is complete, the cashier will say "Have a good/great day and come again." Cashiers communicate with the customer in order to build a relationship.
People in the USA also strike up conversations with strangers in the streets.
Group work. Ask and answer the questions.
Would this happen in Ukraine? Do strangers often strike up conversations in Ukraine? If they do, what things might they say? Give some examples.
Intercultural connection 2: Birthday Party
In the USA, if friends or family members inform the restaurant that it is someone's birthday, a birthday cake with candles will be brought to the table and the waiters and waitresses will sing Happy Birthday.
Group work. Ask and answer the questions.
Is this a custom in your country, too? What other things are done to celebrate someone's birthday in public places and at home? How did you celebrate your last birthday?
Thirdly, we look at critical incidents. A critical incident includes a story about a cross-cultural miscommunication with a subsequent set of questions. Having read the story, students will be asked to choose the best interpretation of the characters' actions based on their knowledge of the characters' cultures. As in real life situations there might be more than one explanation that can be considered appropriate or correct. Students then discuss their options in small groups. Critical incidents can be also defined as case studies or culture mini-dramas. They should be based on real-life experiences.
Critical incident 1: A Misunderstanding over a Cup of Tea
A Kenyan man, who went to the USA to study at University, married an American girl. Six years later he came back to Kenya with his wife. When his Kenyan friends visited him, he was very happy to see them. While he and his American wife were entertaining their guests, he offered them some tea and biscuits.
His friends said they would like some tea. The Kenyan man went to the kitchen to make the tea and his wife remained with the guests to become better acquainted with them. Suddenly the friends looked offended, excused themselves and left the house before the tea came.
Group work. Ask and answer the questions.
Could it happen in your country? Does a man prepare tea or food for guests in your country? Do you know people who find it offensive for a man to help his wife?
In the USA, when a man makes tea for his guests, it is a way to express love and respect for his wife. What about your country? The Kenyan man had learnt the American way. Did he use it at the right time? Why do you think his guests refused to take tea with him and his wife? Would this happen in your country? The friends were offended because the man (not his wife) was going to serve them tea. In Kenya men do not prepare tea or food.
Critical incident 2: Hand-kissing
University instructors from Selcuk university in Konya, Turkey, came to Ukraine to attend a conference that was held at a University. Their Ukrainian colleagues did their best to welcome the guests and they organized for them meetings with the faculty, department chairs, deans, and, of course, students. A meeting with the dean was very interesting and informative. When the dean was saying his good byes, he kissed the Turkish female hands.
Later, the Turkish ladies told a Ukrainian colleague that they were very surprised that the dean had kissed their hands. Incorporating culture into language teaching can contribute significantly to developing students' practical English skills, building t heir awareness, and facilitating cross-cultural communication. Despite a lot of research works exist, culture is still a weak component in most curricula in Ukraine. English language teachers do face problems when they try to include culture elements in their language teaching. This research suggests a framework for organizing instruction around cultural themes, which consists of four groups. The framework can serve as a useful resource for teachers as they plan cultural instruction and design cultural activities/materials of their own. It is worthwhile to note that local culture should be taught along with the target one. The ways o f infusing cultural goals into a proficiency-oriented curriculum are suggested. These techniques truly integrate culture with language study and are interesting and enjoyable for students. They teach culture along with speaking, listening and reading, thus representing the connections between language and culture. Further research in this area should deal with the investigation of the methods and approaches to involve students in cultural heritage and traditions of the target country.
